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Values           How do the NZ Curriculum Values relate to the 
CBS context? 

The Campbells Bay School vision was developed in collaboration with the staff of 
Campbells Bay School, the Board of Trustees and the parent community through an 
examination of the values that the stakeholders wished our curriculum to be built 
upon.  

The values, outlined below, are a summary of the process and should be modelled 
and encouraged in daily practice. 

The School Vision should: 

● Be achievable for all students 
● Reflect the talents and aspirations of all students 
● Include excellence  
● Provide staff with the potential to create an environment where we can 

develop a community of learners 
● Include a ‘moral purpose’  

Beliefs about Learning 

As teachers we must: 

● Meet the individual needs of all students 
● Work with our parent community 
● Provide opportunities for all students to excel 
● Challenge students 
● Provide authentic contexts for students to work in 
● Make use of new technologies 
● Provide opportunities to develop a sense of responsibility 

 
What we Value 

Our vision states that we want students to be responsible.  

To us this means: 

● Compassion for others 
● Respecting Diversity 
● Fostering social relationships 
● These are displayed in role models who are 

o Friendly 
o Thoughtful 
o Polite 
o Honest 
o Kind 
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o Caring 
o Encouraging 
o Inclusive 

Skills 

If students are to embody our vision they need tools in their tool box. 

● Literate and numerate 
● Good communication skills: oral, written, artistic 
● Physical skills 
● To know how to get the information they need 
● To understand leadership 
● To problem solve (thinking skills) 

 

Behaviours 

These are ways that we teach our students to use the tools that they have to embody 
our vision 

● Growth mind sets 
● Aspiring to be better 
● Showing a passion for their learning 
● Being creative 
● Being flexible 
● Showing perseverance 
● Being resourceful 
● Being confident – and taking risks 
● Being resilient 
● Following instructions 
● Being self motivated 
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CBS Vision  

 

Growing Learners for Life 
Effective Communicators 

● Possess skills required to communicate fluently with speed and accuracy. 
● Clearly express thoughts, feelings and ideas in such a way that promotes the best 

outcome.  
● Consider the needs of the audience (including self). 
● Analyse information and apply thinking skills in order to select what is relevant and 

respond effectively and appropriately. 
● Problem solve. 

Effective Thinkers 

● Thinking underpins all learning; there is no learning without thinking. 
● Thinking empowers and connects people with their world; their past, present and future. 
● Effective thinking makes a purposeful difference to self, others and the environment. 
● An effective thinker applies critical, creative and caring thinking. They are strategic and 

reflective in their learning, making a purposeful and ethical difference as they engage 
with their world. 

Effective Citizens 

● are motivated to participate to the best of their abilities. 
● make a positive impact on themselves and their communities. 
● develop constructive relationships with others. 
● accept and respect the differences of others. 

 
Effective Self Managers 

● Need to be prepared and organised for learning both physically and emotionally. 
● Show an ability to take control of their own learning and behaviour in a positive way for 

themselves.  
● Are inquisitive learners that demonstrate motivation and self direction to their learning.  
● Knows when to lead, when to follow, and when and how to act independently. Can act 

positively in response to others and context. 
● Able to defend and assert rights, interests, limits and needs (identity). 
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Key Competencies  
http://nzcurriculum.tki.org.nz/Key-competencies 

Key Competencies are taught explicitly throughout the school day and are 
interwoven in curriculum contexts. 
The diagram explains that while the key competencies have been defined 
separately, in reality they need to work together to fulfil the school vision in the 
context of a primary school. 

 

Thinking 

Learning how to think and the tools that enable effective and successful thinking outcomes are 
valued and taught explicitly. The strategies that we use to make sense of the world and choices 
about our own behaviours. 

Using Language, Symbols and Texts 

Understanding how to interpret and use language and codes which are used to communicate 
within our society.Classrooms and learning experiences are literacy rich. Students have the 
language of learning and can identify how, what and whom to communicate to and with. 

Managing Self 

To understand self and use this knowledge to strive for personal excellence.Students are taught 
explicitly and given opportunities to be autonomous and contributing members of their groups, 
classrooms and the school.Students are developing autonomy as learners and are active 
contributors to their learning journey. 
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Relating to Others 

To develop a global view and consider their contributions to others.Students have the skills to 
collaborate and learn with their peers. They are empathetic and understanding of others. 
Students positively interact and engage with others. 

Participating and Contributing 

Actively using their skills and attitudes to make valuable contributions.Students understand the 
strengths and positive diversity they can bring to the collective. Practice the roles they can play 
as a member of a community, be it friendships, sports teams, class,school, community. 

Our Vision & Key Competencies 
Effective Communicators 
Communication links most closely to the key competency of language symbols and texts and as 
such is largely knowledge based.  We recognise that attitudes are important as they come from 
beliefs and are articulated in action.  These will be developed through the strands of effective 
thinking, self management and citizenship. 

Effective Thinkers 
In order to ensure that student achievement is being addressed it is important that we have 
assessment tools to monitor the progress of ‘effective thinking’ at Campbells Bay School. 

As such, we will target 3 key areas that support the communication , self management  and 
citizenship  strands of the school vision: 

1. Finding information (questioning) 
2. Communicating in a constructive manner (argument) 
3. Opportunities for goal setting and self improvement (reflection) 

It is recognised that a student’s working level will be influenced by the context in which they are 
working.  The school will work towards collecting summative data to identify trends, but not to 
set goals for individual cohort or students. 

Effective Self Managers 
Managing self is about being in control of oneself as an individual while remembering that we 
are always acting in a social context. Our expected outcomes are that students will use their 
self management skills to enhance achievement in all areas of school life and as such this is not 
an area that will be assessed in isolation. 

Effective Citizens 
Citizenship is demonstrated through active use of attitudes that have been identified as key to 
enhancing the progress in learning and the social and emotional well being of students. We 
recognise that this may be contextual and students may need different levels of support at 
different times. Digital citizenship will be taught, valued and practiced alongside parents and 
whanau as an essential competency to being a citizen at CBS and of the world. 
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New Zealand Curriculum Principles 
How do the NZ Curriculum Principles relate to the CBS context? 

High expectations 
The curriculum supports and empowers all students to learn and achieve 

personal excellence, regardless of their individual circumstances 

Students will be provided with learning experiences based on analysis of           
student achievement data – both formative and summative. The school will provide            
guidance in identifying gifted and talented students, acknowledging through this          
process that students may demonstrate excellence in a number of different ways.  

Treaty of Waitangi 
The curriculum acknowledges the Treaty of Waitangi and the bicultural 

foundations of Aotearoa New Zealand.  All students have the opportunity to acquire 
knowledge of te reo Maori me ona tikanga.  

At Campbells Bay, we acknowledge that New Zealand is a bicultural society,            
recognising Maori as indigenous population. Implicit in understanding the bicultural          
nature of New Zealand, is that a culture can be defined at a physical, emotional and                
spiritual level.  

At Campbells Bay we are committed to providing students with educational           
experiences designed specifically to assist students in understanding the principles          
upheld by the Treaty of Waitangi.  

Cultural Diversity 
The curriculum reflects New Zealand’s cultural diversity and values the 

histories and traditions of all its people. 

At Campbells Bay, while we acknowledge that New Zealand functions as a            
bicultural society, recognising the indigenous population, a multicultural recognition         
must also exist, reflecting the particular cultural diversity of our school. Cultural            
diversity is reflected in respect for and celebration of the individual.  

Inclusion 
The curriculum is non sexist, non-racist and non-discriminatory; it ensures 

that students’ identities, languages, abilities, and talents are recognised and affirmed 
and that their learning needs are addressed. 

The Campbells Bay school vision guides students towards respect for and           
inclusion in all students. The school is committed to planning events and            
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programmes that include the potential for the inclusion of all students and seeks to              
work with individuals to encourage the inclusion of all families.  

Learning to learn 
The curriculum encourages all students to reflect on their own learning 

processes and to learn how to learn. 

The implementation of the school vision ensures that students are equipped           
with the necessary skills to learn to learn. The reflective element of the vision allows               
students time to reflect upon their achievements and plan for future success.            
Assessment ensures the monitoring of progress across a given year. 

Community engagement 
The curriculum has meaning for students, connects with their wider lives, and 

engages the support of their families, whanau, and communities. 

The school is committed to encouraging engagement with the school 
community.  Opportunities are provided for parents to engage with teachers 
regarding the performance of their own children, and to seek further advice from 
senior management representatives.  The school will seek engagement with the 
school community in a variety of forums, both on issues of curriculum and 
achievement.  

Coherence 
The curriculum offers all students a broad education that makes links within 

and across learning areas, provides for coherent traditions, and opens up pathways 
to further learning 

The Campbells Bay Curriculum is structured around shared understandings 
of inquiry learning and the integration of key learning areas into the school inquiry 
model.  There is a rationale for instruction in each learning area with clear links to the 
key competencies.  The school is committed to ongoing induction and professional 
development for staff to gain a thorough understanding of the intentions of both the 
New Zealand Curriculum and the Campbells Bay Curriculum and to work 
collaboratively towards continuous improvement. 

Future focus 
The curriculum encourages students to look to the future by exploring such 

significant future-focused issues such as sustainability, citizenship, enterprise and 
globalisation. 
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Campbells Bay is committed to developing a future focus for the curriculum 
through grand inquiries, student leadership opportunities and developing links with 
local and government initiatives. 

Curriculum Learning Areas 
The Campbells Bay Curriculum outlines the rationale and structure for instruction in 
the seven key learning areas: English, Mathematics, Health and Physical Education, 
The Arts, Science, Social Sciences and Technology. 

English  

 

English at Campbells Bay School 
English is most closely linked to the effective communicators  strand of the school vision. 
Students should be instructed through integrated units linking listening, reading and viewing and 
speaking, writing and presenting with a focus on teaching communication for purpose and 
audience through the use of ideas, language features and structures.  

The Inquiry process should be embedded within the teaching of English through the use of 
Lane Clark processes (e.g. Think !nQ process, Author think)building success criteria.  Students 
learn through a balance of discovery and explicit teaching through clinics/workshops.related to 
their assessment 

Teaching objectives will be derived from the most recent analysis of student achievement data 
and ongoing formative assessment. Explicit planning of all strands within English curriculum, 
according to your teaching as inquiry and the needs of your students. Incorporating the KC’s 
into daily planning and management, which would incorporate communicators, thinkers, 
self-managers and citizenship.  

There should be evidence of latest school wide professional development within the classroom 
environment. 

● Junior school - Building Blocks, Magic Caterpillar 
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● Middle & Senior - Louise Dempsey and Sheena Cameron Using exemplars, examples, 
building criteria, student learning is clear and can articulate their next learning steps - 
student voice. 

● Writing tool boxes designed and developed by teachers for teachers. 
● students tracking their own learning and forming goals, next steps 

Mathematics 

 

Mathematics at Campbells Bay School 
Mathematics has at its core a strong connection with the “effective communicators” strand of 
the school vision.  

This core of skills should be instructed within real life, authentic problem solving contexts where 
students will need to apply effective self-management, citizenship and thinking skills in order to 
successfully achieve in the subject area. 

Students’ independent mathematical learning will be based on problem solving contexts, rich 
tasks and knowledge consolidation activities. Rich tasks are open ended questions and 
activities that can have many possible answers that promote shared learning and mathematical 
discussion. 

All mathematical learning incorporates mathematical discourse between students, with 
students, and of students. Mathematics is integrated where possible with natural links to the 
grand inquiries conducted team wide.  Where possible, mathematics learning is driven by an 
inquiry approach, i.e immersion and ‘so what’ learning. 

Student ownership and awareness of their next steps in mathematics is paramount to the 
teaching and learning of mathematics at Campbells Bay School. The school currently refers to 
the research and strategies of “Effective pedagogy in practice” By Glenda Anthony and 
Margaret Walshaw. 
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Science 

 

Science at Campbells Bay School 
Science instruction should have a focus on giving students the opportunity to link the skills, 
attitudes and values within the school vision. Campbells Bay School values science and uses 
the learning process of inquiry as an engaging and successful learning framework to access 
and acquire this knowledge. Inquiry skills and aptitudes support success in each strand. In the 
early years of primary, science should focus on increasing science experiments, making sense 
of the world we are in and building science vocational language. 

The nature of science (being the overarching theme) should unify all learning.  Within this, 
students will be given opportunities to build on understandings in the following areas: 

Understanding about Science 

Learn about science as a knowledge system; the features of scientific knowledge and 
the process by which it is developed; and learn about the ways in which the work of scientists 
interacts with society. 
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Investigating in Science 

Carry out science investigations using a variety of approaches: classifying and 
identifying, pattern seeking, exploring, investigating models, fair testing, making things or 
developing systems. 

Communicating in Science 

Develop knowledge of the vocabulary, numeric and symbol systems, and conventions 
of science and use this knowledge to communicate about their own and others’ ideas. 

Participating and Contributing 

Bring a scientific perspective to decisions and actions as appropriate. 

Social Sciences 

 

Social Sciences at Campbells Bay School  
Social Science instruction has a focus on giving students the opportunity to develop the skills,               
attitudes and values within the citizenship and self manager strands of the school vision.              
Contexts are drawn from the past, present and future, and from places within and beyond New                
Zealand. Campbells Bay School values social sciences and uses the learning process of inquiry              
as an engaging and successful learning framework to access and acquire this knowledge.             
Inquiry skills and aptitudes support success. 

Inquiry 

Acquiring the skills and knowledge that are relevant to the context and enable them to 
contribute in an informed manner. 

Values Exploration 

Using the knowledge and skills that they possess to critically engage with social issues. 
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Social Decision Making 

Participate and engage with their local communities – as defined by the inquiry unit. 

Reflect and Evaluate 

Begin to understand the sustainability of their decision making. 

Through the social sciences, students use the school model of inquiry to develop their 
understanding of how their values and beliefs can inform social decision making, through the 
conceptual strands of Identity and Culture and Organisation , Place and Environment , 
Continuity and Change , and Economic World , including the unique bi-cultural nature of New 
Zealand society.  

The Arts 

 

The Arts and Campbells Bay School 
 
Instruction in the arts provides students with opportunities to express their ideas creatively.  As 
such they are linked most closely with the effective communicators  strand of the school vision. 
As previously stated, students will be expected to demonstrate other strands through their 
attitudes to their work. We need to develop children who can communicate and express their 
identity and ideas through the arts curriculum. Instruction has a skills focus and will be taught 
through a balance of dance, drama, music and visual arts.  These areas may also be taught to 
support skill development and communication in other topics, but across the 6 main concepts 
for inquiry the arts will be integrated and taught as ways to access curriculum and as explicit 
learning areas.  The focus for the topic will be dependent upon providing a balance of contexts, 
progression of skills and motivation of students. 
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Health and Physical Education 
 

  

Rationale 
Health instruction should have a focus on giving students the opportunity to link the skills,               
attitudes and values within the school vision, but includes particular opportunities for displaying             
their progress in the areas of citizenship and self management. Opportunities are both physical              
and academic. 

The four concepts should unify all units: Hauora, attitudes and values, socio-ecological            
perspective and health promotion.  This is reflected in the way that units are planned. 

The health curriculum combines four strands. Personal Health and Physical Development ,           
Relationships with Other People , and Healthy Communities and Environments are integrated           
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into a school wide topic to ensure that students are instructed and assessed in line with the                 
school vision, identified school wide needs are addressed and students are instructed with a              
consistent language of learning that enables them to display the values associated with             
citizenship and self management. There are also opportunities for teams to address issues that              
are relative to the needs of a cohort at any given time. 

The strand of Movement Concepts and Motor Skills is instructed as a separate strand and               
encompasses instruction in personal and physical well being. This includes physical activity on             
a regular basis. Physical activity is a curriculum requirement and should not be used as a form                 
of reward or reprimand.  

The scale of the diagram is not intended to convey a hierarchy of time. 

Physical Education (Movement Concepts and Motor Skills) 

Physical Education at Campbells Bay School will evolve from the Movement Concepts and             
Motor Skills from the four strands of Health and Physical Education. Within this strand students               
will develop motor skills, knowledge and understandings about movement, and positive           
attitudes towards physical activity. Students should gain an understanding that movement is            
integral to human expression and this learning takes place as they engage in play, games,               
sport, exercise, recreation, adventure, and expressive movement in diverse physical and social            
environments. Perceptual Motor Skills Programme (PMP) is used in Year 0/1 and sometimes 2              
as a valued and effective tool for student to become literate. 

Our aim is to encompass a rich variety of Movement Concepts and Motor Skills throughout               
each level in order to provide all students with an exposure to a range of skills, play                 
environments and equipment. We shall also endeavour to work closely with our community             
through coaching and development programmes. We are constantly working in collaboration           
with North Harbour Sport, Skills4Life and The Millennium Institute of Sport and Health to              
facilitate our teaching and learning of skills. These relationships also provide opportunities and             
encouragement for students to become more involved in sports at both competitive and             
developing levels. The focus of this strand is defined through the following areas: 

Games   
Invasion Games 
Net - Wall Games 
Striking and Fielding Games 
Target Games 
 
Dance - Movement and Creativity   
Body Awareness, Exploration 
 
Swimming  
Learn to Swim and Water Safety 
 
Athletics  
Run, Jump, Throw 
 
Gymnastics   
Jump, Roll, Balance, Sequencing, Weight on Hands, Hang, Swing, Climb 
 
Outdoor Adventure Activities  
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Trampolining, Orienteering, Problem Solving, Team Building, Co-operative- Leadership        
Games 
 
The development of physical literacy is separated into four focus areas: 
 
Focus 1: Fundamental Movement  
Locomotive, Manipulative, Stability, Awareness, Perception  
Fundamental Principles - Agility, Balance, Coordination, Speed,  
Fitness – Speed, Stamina, Strength, Suppleness, Physical Literacy and PMP 
 
Focus 2: Technical and Tactical Development  
Elite Habits - Vision and Awareness, Proactive Passing, Proactive Defending, Turning           
Efficiency -  
Attacking and defending principles through transition and team organization 
 
Focus 3: Game Understanding  
•Small Sided Games and Modified games 
 
Focus 4: Physical/ Psychological/ Social/ Emotional/ Moral and Cultural Development  
Goal Setting, Imagery, Team Ethics, Fair Play, Sport Nutrition, Technical Analysis,           
Relationships, Beliefs, Attitudes, Interpersonal Skills, Team Building, Regulations, Laws of          
the Game, Respect, Mental Health Food and Nutrition, Body Care and Physical Safet y 
 
This focus helps to connect  to the Personal Health and Physical Development , Relationships 
with Other People , and Healthy Communities and Environments strands of the health 
curriculum. 

According to Sport NZ  

Physical literacy is “the motivation, confidence, physical competence, knowledge and 
understanding required by participants that allows them to value and take 
responsibility for engaging in physical activity and sport for life1”.

 

Sport NZ’s Physical Literacy Approach is relevant across all ages, recognising and 
responding to the needs of a participant as they change throughout life.

 

Babies, children, young people, adults and seniors can all be participating in physical 
activity and sport in a variety of ways and in a variety of places. Their needs and 
considerations will vary. 

Our PE and Health Curriculum is designed to align with North Harbour Sport and Sport NZ 
vision to ensure all physical literacy needs are met in terms of the following concepts: 

● Physical 
● Social and Emotional 
● Cognitive 
● Spiritual  
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Technology 

 

Rationale 
Instruction in technology should provide students with skills required to enable them to act as 
effective citizens.  Technological knowledge offers students the opportunity to develop practical 
skills and use them in authentic contexts through technological practice.  Reflection on their 
work through an understanding of the nature of technology allows students to engage with 
society. 

Technological Practice 

Students are given the opportunity to work through the practice of implementing 
technological solutions: from a brief, through planning to implementation of an outcome. 

Technological Knowledge 

Students are given the opportunity to develop skills and knowledge related to 
implementing effective solutions. 

Nature of Technology 

Students are given the opportunity to understand the particular nature of the learning 
area; engaging with society and critiquing the impact of technology on their environment. 

“Quality outcomes result from thinking and practices that are informed, critical and creative” (NZ 
Curriculum p 32).  As such, instruction should take place in a variety of contexts and be driven 
by assessing different contexts, development of skills to support other learning areas, 
motivation of students, availability of resources, and global and community issues. 
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Learning Languages 
While it is not an expectation that every teacher must be bilingual. Where possible the school 
supports the acquisition of other languages. At this time we are participants of the Confucius 
Institute, whereby native Mandarin speaking Language Assistants are hosted in our community 
and teach Mandarin and Chinese culture to our students for a year at a time. All students are 
then able to learn Mandarin at certain times throughout the course of a year. 

A mirror pilot scheme of the Confucius Institute is “Te reo Tuitahi” where Maori speaking 
language assistants are used to teach te reo and tikanga in our classes. This also subsequently 
upskills our teachers in te reo. The expectation is that what is learnt in one of these weekly 
sessions is practiced throughout the week. 

 

Best Practice for Teachers at CBS 
Planning 

At Campbells Bay School it is expected that: 

- Planning shows what students are learning. 
-  Planning shows how students will learn this. 
-  Planning can be understood by others. 
-  Planning is a story of each child’s learning journey. 
-  Planning shows differentiation. 
-  Planning shows teacher reflection and teacher inquiry considerations. 
-  Planning is clear and available all of the time. 
-  Planning is informed by assessment (both formative and summative) and exposure to 

all curriculum areas. 

Assessment 

An easy distinction between formative and summative assessment:  

Formative assessment is assessment for learning. Its focus is on future achievement. Such             
as: conferences, ARB’s, talk moves, tracking, modelling books, self and peer assessment. 

Summative assessment is assessment of learning. It assesses what has been learnt in the              
past. Such as Probes, GloSS, IKAN, Running Records, e-asTTle.  

However, formative and summative assessment are interconnected. They seldom stand alone           
in construction or effect. (TKI) 

‘Using the terms ‘formative’ and ‘summative’ assessment can give the impression that these are 
different kinds of assessment or are linked to different methods of gathering evidence. This is 
not the case; what matters is how the evidence is used.’ (Harlen, 2006) 

At the heart of assessment for learning is the concept that students who can understand               
and are involved in their learning will experience accelerated rates of achievement. Students             
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who are ‘assessment capable’ know what they need to learn, where they are with that learning                
and what their next learning steps are. These things are explicit and deliberate actions of               
teaching from the teacher.  

 At Campbells Bay School it is expected that: 

-  Formative assessment is completed regularly to inform teaching and there is evidence 
of this. 

-  Summative assessment is completed when necessary to justify any identified progress 
made and as part of moderation. See your Teacher Inquiry leader for details of your 
year levels summative assessment tools. 

- Teachers have the opportunity to make an overall teacher judgment (OTJ) which 
involves drawing on and applying the evidence gathered up to a particular point in time 
in order to make an overall judgment about a student’s progress and achievement. 
These OTJ’s are made mid-way through the year and at the end of the year or date of 
anniversary up to three years at school. They are reported on to parents and are made 
using a range of formative and summative assessment data. 

- Student assessment is used as a tool of student agency and formative assessment. 
Students are given opportunities to self and peer assess and identify explicitly what 
next steps they have in their learning. 

Teacher Practice 

While there is no formula that will guarantee learning for every student in every context,there 
are a number of actions that are well researched in the influence of success for learning for all 
students. This evidence tells us that students learn best when teachers: 

- believe that all students have the right and the ability to be successful and achieve 
- have supportive learning environment 
- encourage reflective thought and action 
- enhance the relevance of new learning  
- facilitate shared learning 
- make connections to prior learning and experience 
- provide sufficient opportunities to learn 
- inquire into the teaching–learning relationship.  

 
http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum/Effective-pedagogy  
  
Teacher practice will be aligned with the Registered Teacher Criteria and the Campbells Bay 
School curriculum and any relevant expectation booklets. Teacher practice should reflect 
current professional development on a continuum of personal progress and development.  
 
Teacher talk should be kept to a minimum, under the philosophy that “whoever is doing the 
talking is doing the learning”.  A rule of thumb at Campbells Bay School is that children should 
be expected to sit and listen for periods of time no longer than a student's age plus five minutes. 
For example, if students are ten years old, sitting and listening time should be fifteen minutes, 
before some action, talking or thinking is required of them. 

Classrooms reflect strong student’s voice and agency. Students show responsibility and 
accountability over the learning and the teacher fosters this by providing plenty of opportunities 

CBS Curriculum Version 3 2017 (based on review 2016/17) 

19 

http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum/Effective-pedagogy


for this. Such as: student choice; student surveys; student consultation; students know their 
learning next steps and have been shown what success looks like. 

It is expected that teachers are reflective. This is done through teacher inquiry, which provides 
opportunities for teachers to reflect on data, practice and progress. It is expected that teachers 
are responsible for keeping evidence of this. 

Refer to the article - The Nature of Learning report http://www.oecd.org/edu/ceri/50300814.pdf  

Modern Learning Practice 
Based on: learning to learn; student ownership of learning (agency); self directed and self 
motivated; student choice and student voice (agency); peer learning; teacher as the 
facilitator/activator. 

 

E-learning 

Digital technologies and resources are used in the school to enhance learning experiences to 
improve student learning outcomes.  The school has a detailed strategic planning to ensure the 
school's use of ICT and e-learning pedagogy is successful, safe and future focussed. There is a 
procedure that all teachers must be familiar with. The responsibility of implementing safe, 
transformative digital tools is collective. 

Inquiry Learning  
Learning through Inquiry 
Instruction in the learning areas is planned for through grand inquiries, while acknowledging that 
student achievement data may indicate that specific and discrete instruction is required in some 
core subjects.  

Inquiry is the learning process through which the learning areas are accessed. Six concepts 
were selected to span over two years as platforms for curriculum to be taught. They were 
constructed collaboratively with teachers and students of CBS and were identified as important 
areas that children should have understanding of as they leave CBS. They are: 

Growth; Belonging; Connections; Communication; Respect; Change 

Key Student Inquiry Success Indicators 
 - Teaching and learning that supports our knowledge of how the brain works (learning to think 
and learning to learn). 
- Thoroughness and rigor of teaching and learning the curriculum achievement objectives. 
- Integrated curriculum that identifies progress. 
- Cohesive processes to support students acquisition of new knowledge and skills. 
- Clear and cohesive framework to support teachers and students in deep thinking and learning. 
- Consistent tools to communicate and organise thinking and learning school wide (thinking box, 
thinkinQ, processes, task cards). 
- Supports the acquisitions of lifelong learning skills of learning to learn and think. 
- Purposeful and relevant contexts achieved through student agency.  
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For detailed resources and support see: 
https://sites.google.com/a/cbsprimary.org/cbs-inquiry-resources/  
 

 
 
 
 
 
 

 Inquiry Learning Tracker  
The Think!nQ Process helps guide my thinking and 

learning. 
As an inquiry learner I can… 

Think!nQ 
Process 

Colour-in and date 
the stage you are 
working on each 

week. 

What the skills looks like? 
Track your progress 

I have achieved this... 

With help 
from a 
teacher 

Dependent 

With prompts 
from another 
Some support 

 

Independent 
confidently 

 

❏ Use a variety of resources to come 
up with new ideas and develop my 
knowledge.  
 

❏ Record any connections and 
wonderings as you go. 
 

❏ Record learning using tools and 
organisers 
 

❏ Look for and record So What! 
possibilities through my immersion 
task cards.  

❏   
 
 
 

❏   
 
 
 

❏  
 
 
 

❏  

❏  
 
 
 

❏  
 
 
 

❏  
 
 
 

❏  

❏  
 
 
 

❏  
 
 
 

❏  
 
 
 

❏  

Reflection: What I learnt through immersion? What was successful? What do I need to focus on next?  
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❏ Identify and select my SoWhat! 
 

❏ Use my recordings from the 
immersion task cards and tracker  to 
identify what I don’t know about our 
inquiry.  
 

❏ Develop questions about what I 
need to find out. 
 

❏ Take steps to re-immerse myself to 
answer any questions I have. (Go 
back to the immersion stage with your 
new questions).  

❏   
 
 

❏  
 
 

❏  
 
 
 

❏  

❏  
 
 

❏  
 
 

❏  
 
 
 

❏  

❏  
 
 

❏  
 
 

❏  
 
 
 

❏  

Reflection: What I learnt through this stage? What was successful? What do I need to focus on next? 

 

❏ Create a timeline for what steps I 
need to take to achieve my SoWhat! 
 

❏ Select an appropriate 
communication vehicle to share my 
SoWhat! 
 

❏ Select a framework (e.g. 
Authorthink, Think it Great) that will 
support my SoWhat! 
 

❏ Select appropriate tools using 
ThinkBox 

❏   
 
 
 

❏   
 
 
 

❏  
 
 

❏  

❏  
 
 
 

❏  
 
 
 

❏  
 
 

❏  

❏  
 
 
 

❏  
 
 
 

❏  
 
 

❏  

Reflection: What I learnt through this stage? What was successful? What do I need to focus on next? 
 
 

 

❏ Use a framework (e.g. Techthink) to 
guide my investigation 
 

❏ Use what I've recorded previously to 
select key information required for the 
framework I've chosen 

❏  
 
 
 

❏   

❏  
 
 
 

❏  

❏  
 
 
 

❏  

Reflection: What I learnt through this stage? What was successful? What do I need to focus on next? 
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❏ Brainstorm any areas of confusion 

and re-immerse if needed. 
 

❏ Evaluate my knowledge using 
SWSW or another tool if I'm ready 
for put my SoWhat! into action.  

❏   
 
 
 

❏  

❏  
 
 
 

❏  

❏  
 
 
 

❏  

Reflection: What I learnt through this stage? What was successful? What do I need to focus on next? 
 
 

 

❏ Start my SoWhat  idea. 
 

❏ Communicate my learning to a 
relevant audience. 

❏   
 
 

❏  

❏  
 
 

❏  

❏  
 
 

❏  

 

 

❏ Analyse the effects/results of my So 
What! on my life and/or the lives of 
others. 

❏   
 
 

❏  
 
 
 

 

❏  
 
 

Reflection: What I learnt through this stage? What was successful? What do I need to focus on next? 
 
 

 

❏ Review my inquiry process using an 
appropriate evaluation tool. 
 

❏ Choose next steps/goals to focus on 
during your next inquiry process. 

 

❏   
 
 
 

❏  

❏  
 
 
 

❏  

❏  
 
 
 

❏  

Reflection: What I learnt through this stage? What was successful? What are my goals for the next inquiry? 
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